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PARTNERS AGAINST HATE

Partners Against Hate represents a joint effort by the Anti-Defamation League (ADL), the
Leadership Conference Education Fund (LCEF), and the Center for the Prevention of Hate
Violence (CPHYV) to design and implement a program of outreach, public education, and
training to address youth-initiated hate violence. Funded by the U.S. Department of
Justice, Office of Juvenile Justice and Delinquency Prevention and the U.S. Department of
Education, Safe and Drug-Free Schools Program, Partners Against Hate features an
innovative collection of both on- and offline resources and support to a variety of
audiences, including parents, educators, law enforcement officials, and the community at
large.

The primary goals of Partners Against Hate are as follows:

To increase awareness of the problem of bias crime.

To share information about promising education and counteraction strategies for the
wide range of community-based professionals who work and interact with children
of all ages.

B To help individuals working with youth better understand the potential of advanced
communications technologies to break down cultural barriers and address bias.

Partners Against Hate coordinates its individual organizational experiences and broad-
based networks to promote awareness of promising techniques to prevent, deter, and
reduce juvenile hate-related behavior. A key component of this effort is the inclusion of
technology-based communications advances — namely the Internet — which have the
ability to provide individuals and organizations interested in preventing juvenile hate
crime with the tools to educate and change hate-related behaviors in ways never before
imagined.

In addition, Partners Against Hate blends an array of existing organizational resources
with new programs and initiatives that enhance understanding of promising practices to
address hate violence in all segments of the community. The Partners’ extensive networks
of contacts allow for the broad distribution of resources and information designed to
address youthful hate crime. Further, the Partners’ professional experiences allow diverse
perspectives to be shared and ensure the fullest range of input, participation, and strategic
coordination of resource materials.

Anti-Defamation League (ADL)

The ADL stands as the leading source of current information on hate incidents and on
recommending effective counteractive responses. The League’s model hate crimes statute
has been enacted in 44 States and the District of Columbia, and ADL conducts hate crime
seminars at local law enforcement training academies in a number of States. On the
national level, ADL provides hate crimes seminars to law enforcement authorities,



educators, attorneys, and community groups on effective strategies to identify, report, and
respond to hate violence.

Leadership Conference Education Fund (LCEF)

LCEF has extensive experience and expertise in developing strategies and methodologies
for reducing prejudice and promoting intergroup understanding within institutions,
including schools, neighborhoods, and the workplace. LCEF enjoys a close relationship
with the Leadership Conference on Civil Rights (LCCR), the nation’s oldest and most
broadly based civil rights coalition. Within this broad coalition, LCEF is widely regarded
as a leader with respect to its ability to leverage the power of technology to advance social
change.

Center for the Prevention of Hate Violence (CPHYV)

CPHYV develops and implements prevention programs in middle and high schools, on
college campuses, and for health care professionals. CPHV’s workshops and programs
provide both adults and students with an understanding of the destructive impact of
degrading language and slurs, and with practical skills to effectively intervene in low-key
ways that model respectful behavior.
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INTRODUCTION TO THIS GUIDE

OVERVIEW

The Partners Against Hate Program Activity Guide: Helping Children Resist Bias and Hate
provides parents, educators and other adults with tools and strategies to engage in
constructive discussions and activities about the causes and effects of prejudice and
bias-motivated behavior and to intervene, when needed, with children who engage in
such behavior.

This resource is a key component of Partners Against Hate, a comprehensive program
of outreach, education, and training to address youth-initiated hate violence. The
Program Activity Guide meets two of the primary goals of Partners Against Hate:

B To increase awareness of the problem of bias crime, and

B To share information about promising education and counteraction strategies for
the wide range of community-based professionals who work and interact with
children of all ages.

UNDERLYING PHILOSOPHY

This resource is grounded in the philosophy that stereotyping, prejudice,
discrimination, bias, and hate are part of a broad continuum of behavior. Along that
continuum are a number of negative behaviors, including bullying, threats, exclusion,
harassment, bias-motivated behavior, and hate-motivated violence.

Inherent in this philosophy is the belief that to successfully interrupt this continuum,
children, at as young an age as possible, must have opportunities to practice prosocial
attitudes and behaviors, learn about themselves and others, and develop nonviolent
responses to conflict. Research data supports that young children begin to notice and
evaluate differences very early in their development. Research also supports that
societal stereotyping and bias influence children’s self-concepts and attitudes toward
others. Opportunities for children to engage in creative self-reflection and to explore
the diversity around them in open, honest, and creative ways, while learning about
the causes and effects of prejudice and bias, can help them begin a lifelong journey
toward fairness and nonviolence.

When a young person’s prejudice moves into the realm of antisocial behavior and/or
when actual hate behavior manifests itself, parents, educators, and other adults must
guestion whether they missed an important teachable moment in that young person’s
life. Recognizing such moments and capitalizing on them can contribute greatly to a
child’s overall positive social development and ultimately, to the betterment of the
community and society at large. Failing to recognize these important moments in a
child’s development has the possibility of exacerbating the pain that he or she may be
experiencing or it could contribute directly to his or her future violent or antisocial
behavior.
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violence” and “bias-
motivated violence” are
used interchangeably.

Also used interchangeably
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behavior.”
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The approach taken in this resource is proactive in that it offers individuals who have
the most significant and direct contact with young children — parents and educators —
tools and strategies to help children learn about diversity and to develop skills to
resist prejudice and hate-motivated violence. It also supplies adults with the
necessary background information to approach these topics with accurate
information and increased confidence. In addition, this resource provides
information on ways to effectively intervene when bias-motivated behaviors do
occur. This comprehensive approach will help parents, educators, and other adults
working with children create and sustain cohesive environments where positive,
nonviolent, and equitable relationships are valued.

AUDIENCE

The Program Activity Guide has been designed primarily for parents and educators of
elementary school age children; however, much of the material will also be relevant
for preschool teachers, youth service professionals, law enforcement officials, and
other adults in the community who work and interact with children. Subsequent
editions of the Program Activity Guide will include information and activities for youth
in middle and high school and young college age adults.

CONTENTS

In addition to this Introduction, the Program Activity Guide includes the following
sections:

B Background Information - this section includes an overview of hate crimes and
bias incidents, information about hate on the Internet, and an overview of
bullying in schools. Also included in this section are frequently asked questions
about hate crimes and hate on the Internet.

B Interacting with Children on Issues of Diversity and Bias - this section
includes information on how children develop racial and cultural identity and
attitudes, the role of parents and educators in helping children resist prejudice
and hate-motivated violence, the importance of multicultural literature, and ways
to create environments that promote diversity. Frequently asked questions by
parents and educators on the topics addressed throughout this Program Activity
Guide are also included.

B Proactive Tools and Strategies To Help Children Resist Prejudice and
Hate - included in this section are recommended practices, approaches, and
programs to employ in a variety of settings. Also included are a number of
activities for teachers and other youth service professionals to use as they
encourage children to think about and discuss the issues in this Program Activity
Guide.
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B Guidelines for Intervention and Outreach - this section includes frequently
asked questions by teachers and administrators about how to respond effectively
to bias incidents, bullying, vandalism, and hate crimes when they occur. Also
included are tips for working effectively with parents, law enforcement, and other
members of the community following such incidents.

B Bibliographies - included in this section are recommended resources grouped
as follows: “Resources for Personal and Professional Development,” “Resources
for Educators and Youth Service Professionals,” “Resources for Parents and
Families,” and “Recommended Titles for Children.” These resources have been
carefully selected to help adults continue their own education on issues of
diversity, prejudice, and hate-motivated violence and to help them select
additional age-appropriate resources to use with the children.

Partners Against Hate will periodically update the Program Activity Guide: Helping
Children Resist Bias and Hate, adding new sections and resources, as they become
available. These new materials, which will be in pdf format, will be available to
download at the Partners Against Hate Web site, www.partnersagainsthate.org.

RECOMMENDATIONS

To effectively deliver the programs and materials outlined in this resource, it is
important that adults take time to consider their own thinking on the included topics.
At a minimum, parents, teachers, and other adults working with children on issues of
diversity and bias must consider how their own prejudices have developed and how
those prejudices affect their attitudes and behavior toward others. Adults who
honestly examine their own biases and work to overcome them are less likely to pass
those biases on to children. While examining one’s own thoughts and feelings about
prejudice and bias can be challenging, and occasionally daunting, it is also a critical
step in being able to model lifelong learning.

Adults who are working with children on issues like the ones addressed in the
Partners Against Hate Program Activity Guide are also urged to consider the following
recommendations:

O Avoid “preaching” to children about how they should behave. Research indicates
that exhortation is the least effective methodology for changing prejudiced
attitudes. Provide opportunities for children to resolve conflicts, solve problems
in a productive manner, work in diverse teams, and think critically about
information.

O Integrate culturally diverse information and perspectives into all aspects of your
curriculum or programming. Move beyond “one-shot” cultural history months,
and infuse a multicultural approach into all aspects of children’s education.

0 Keep abreast of current issues and discuss them with children. Let children know

I Page 11



http://www.partnersagainsthate.org

Page 12 I PROGRAM ACTIVITY GUIDE: HELPING CHILDREN RESIST BIAS AND HATE

that you consider yourself a learner, and that you see yourself as part of the
learning process.

O Review the materials that are part of a child’s environment, including bulletin
boards, books, videos, music, toys, and displays, to ensure that they are inclusive
of all people and do not reinforce stereotypes.

O Model nonviolent responses to conflict, clear communication, empathy, and
thoughtful, fair decisions when interacting with children. Seeing these behaviors
on a consistent basis will send children strong messages about fairness and will
help them internalize a sense of cooperation and community.

0 Establish an environment that allows for mistakes. Since most of us have been
unconsciously acculturated into prejudicial and stereotypical thinking, we may
not be aware that certain attitudes are unfair or harmful. Acknowledge that
intolerant thinking will surface from time to time in ourselves and others. Model
nondefensive responses when told that something you said or did was insensitive
or offensive.

O Allow time for a process to develop. Introduce less complex issues first, and
create time to establish trust before moving on to more sensitive and complicated
topics.

O Be prepared to respond to purposefully directed acts of bias. Children will
carefully observe how you intervene when someone is the target of
discriminatory or hate-based behavior. Silence in the face of injustice conveys the
impression that the prejudiced behavior is condoned or not worthy of attention.

O Involve parents, other family members, educators, youth service professionals,
and other members of the community in the learning process. Acknowledge that
the school, home, and community are interconnected and that all adults must
work together to help children develop positive and healthy attitudes and
behavior.

“Recommendations” adapted from the A WORLD OF DIFFERENCE?® Institute Anti-Bias
Study Guide (Elementary/Intermediate Level). © 2001. New York, NY: Anti-Defamation
League. All rights reserved.
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BACKGROUND INFORMATION

OVERVIEW

This section of the Partners Against Hate Program Activity Guide: Helping Children
Resist Bias and Hate provides parents, educators, youth service professionals, and
others working with children background information on hate crimes and bias
incidents; hate on the Internet; and bullying in schools. Aworking knowledge of each
of these topics can help adults understand the vast and increasing array of challenges
that young children face and help them to develop effective strategies and practices
in order to successfully negotiate an environment that is often potentially harmful,
both to them and to others. This material also reaffirms the need to stop hateful
attitudes before they begin, in that such thinking, if left unchecked and unchallenged,
can develop into an entrenched belief system that ultimately leads to the acceptance
of hate-motivated speech and activity as an acceptable way of dealing with
differences and conflicts.

DEFINITION OF HATE CRIMES AND BIAS INCIDENTS

While many definitions of hate crime exist, they all encompass the same central idea
— the criminality of an act of violence against a person, property, or group of people
where the motivation for the act is race, religion, sexual orientation, gender, or
another characteristic over which an individual or group has no control.

The United States Congress defines a hate crime as

“a crime in which the defendant intentionally selects a victim, or in the
case of a property crime, the property that is the object of the crime,
because of the actual or perceived race, color, national origin, ethnicity,
gender, disability, or sexual orientation of any person.”

Section 280003(a) of the Violent Crime Control and Law Enforcement Act of 1994 (28
U.S.C. 994 note).

The International Association of Chiefs of Police (IACP) defines a hate
crime as

“a criminal offense committed against persons, property or society that is
motivated, in whole or in part, by an offender’s bias against individuals
or a group’s race, religion, ethnic/national origin, gender, age, disability
or sexual orientation.”

Developed at the 1998 IACP Summit on Hate Crime in America

Today, the Federal government, over forty States, and the District of Columbia have
hate crime statutes in effect. Although these statutes vary in a number of ways, most
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statutes define hate crimes by addressing violence, property damage, or threat
motivated, in whole or in part, by an offender’s bias based upon race, religion,
ethnicity, national origin, gender, physical or mental disability, or sexual orientation.
While most jurisdictions have hate crime laws that cover bias based on race, religion,
ethnicity, and national origin, a smaller number of States also cover gender, disability,
and sexual orientation.

In addition to criminal statutes, many States have civil statutes that authorize the
State Attorney General to seek restraining orders against persons who engage in bias-
motivated violence, threats, or property damage. Educators, parents, and others are
urged to know the exact wording of the hate crime statutes applicable in their States.
This information is available on the Partners Against Hate Web site,
www.partnersagainsthate.org, in the Hate Crimes Database.

It is important that the difference between hate crimes and bias or hate incidents is
clearly understood. Bias or hate incidents involve behavior that is motivated by bias
based on personal attributes such as race, religion, ethnicity, national origin, gender,
disability, or sexual orientation but which do not involve criminal conduct. Bias-
motivated and degrading comments are examples of bias incidents. They are not
considered to be hate crimes because the speaker of those comments has not engaged
in criminal activity. Hate crimes, which are also motivated by bias based on
characteristics like race or religion, do involve criminal activity (e.g., arson, physical
assault, murder). While bias incidents are not considered criminal acts, they do
nonetheless create tension that can lead to more serious problems if left unchecked.
The task of parents, teachers, youth-service professionals, community residents, and
adults, in general, is to ensure that young people understand the harmful impact of
such behaviors and keep them from escalating.

FREQUENTLY ASKED QUESTIONS RELATED TO HATE VIOLENCE

What is a hate crime?

These are crimes committed against individuals or groups or property based on the
real or perceived race, religion, gender, sexual orientation, disability, national origin,
or ethnicity of the victims. The role played by these personal characteristics in
motivating the offender is the key difference between hate crimes and other crimes.

Why do hate crimes occur?

Hate crimes often occur as a result of prejudice and ignorance. A lack of
understanding about differences among people and their traditions contributes to
fear and intolerance. Left unaddressed, these sentiments may often lead to acts of
intimidation and ultimately hate-motivated violence.

How often do hate crimes occur?

According to the FBI, in 2000 over 4,300 hate crimes based on race were committed
and nearly 2,800 of those race-based incidents were directed at African Americans.
There were also over 1,400 hate crimes incidents based on religion, and over 1,100 of
those were perpetrated against individuals of the Jewish faith. During the same year,
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there were some 1,300 hate-related incidents based on sexual orientation; just over 890
of those were directed against gay men or men thought to be gay. Additionally, there
were nearly 911 hate crimes based on ethnicity, and over 550 of those incidents were
directed against Hispanic Americans. Finally, there were 36 disability- related hate
crimes, and 20 of those were directed against persons with a physical disability.

Who commits hate crimes?

FBI data for 2000 identifies hate crime offenders by race and by their association with
the commission of other crimes. In 2000, nearly 65% of hate crime offenders were
white, 19.9% were black, 5% were multiracial, and 1.4% were of Asian-Pacific Island
origin. Another 1% was Native American and 10% of the offenders were unknown. In
terms of other crimes committed, 83.5% of the reported hate crime offenders in 2000
had also committed other crimes against people; the most frequent of those crimes
was intimidation. Another 66% of hate crime offenders were associated with crimes
against property such as destruction, damage, or vandalism. In general, most hate
crimes are committed by previously law abiding young people harboring some form
of disdain or hatred for a member of a particular group. (Source: FBI Hate Crime
Statistics 2000; available at www.fbi.gov/ucr/cius_00/hate00.pdf.)

Where do hate crimes usually occur?

According to the FBI, in 2000, the highest percentage of reported hate crimes (32%)
occurred on or near residential properties. The FBI also reports that 18% of hate
crimes committed took place on highways, roads, alleys, or streets. Another 11% of
those crimes took place at schools and colleges, while 28% were widely distributed
across different locations.

Are hate crimes decreasing or increasing?

It is difficult to tell if hate crimes are on the rise or on the decline. On the one hand,
reporting hate crimes is a voluntary action taken by States and localities. Some States
with clear histories of racial prejudice and intolerance have reported zero incidents of
hate crimes. At the same time, many victims of hate crimes are often reluctant to come
forward — a direct result of the trauma caused by the crime. Although the Hate Crime
Statistics Act was passed in 1990, States have only been collecting and reporting
information about these crimes to the FBI since 1991. It appears that for those States
and localities that have reported hate crimes, the number of incidences nationwide
has continued to hover annually somewhere between 6,000 and 8,500. Again, this may
be indicative simply of the reporting or nonreporting trends of different localities. In
fact, seven States and the District of Columbia reported fewer than 10 hate crime
incidents in 1999, and 7 of the most populous cities in the U.S. did not participate in
hate crimes reporting to the FBI at all. Large cities like Nashville and New Orleans
reported having no hate crime incidents in 2000.

Is there an increase in hate crimes following a national crisis or during
other difficult times?

While direct correlations are always difficult to establish, there is strong evidence that
when the country is faced with traumatic events, such as the tragic events at the
World Trade Center, Pentagon, and in Pennsylvania on September 11, 2001, hate
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NOTE

For more information on
hate crimes following
the acts of terrorism on
September 11, 2001, visit
the USCCR Web site at

WWW.USCCI.goV.

crimes escalate. In the weeks following the events of September 11th, for example, the
FBI initiated numerous hate crime investigations involving reported attacks on Arab-
American citizens and institutions. These attacks ranged from verbal harassment to
physical assaults and murder. There were also reports of mosques being vandalized.
Attacks on people with no cultural, political, or ethnic affinity with any Middle
Eastern group, but who “looked Arab” or “looked Muslim” also became common
following the emotional upheaval that followed the attack. In the wake of the
overwhelming response to the toll-free hotline established to document claims of
discrimination, harassment, and hate crimes following the September 11th terrorist
attacks, the United States Commission on Civil Rights (USCCR) expanded its capacity
to collect information by initiating a second toll-free hotline. During one 12-hour
period following the attacks, the volume of calls peaked at approximately 70 calls per
hour.

How do hate crimes affect local communities?

Hate crimes are committed with the intent not only of sending a message to the
targeted victim, but also to the community as a whole. The damage done to victims
and to communities through hate crimes cannot be qualified adequately if one only
considers physical injury. The damage to the very fabric of a community where a hate
crime has occurred must also be taken into account. Hate crimes, in effect, create a
kind of public injury because they rapidly erode public confidence in being kept free
and safe from these crimes. To that extent, crimes of this nature can traumatize entire
communities.

What can parents and educators do to prevent the spread of hate-
motivated behavior?

Among the most important thing that adults can do to reduce the spread of hate-
motivated behavior is to help young people learn to respect and celebrate diversity.
Research shows that children between the ages of 5 and 8 begin to place value
judgments on similarities and differences among people. Moreover, children’s racial
attitudes begin to harden by the fourth grade, making the guidance of adults during
this time period particularly important. It is essential that adults talk openly and
honestly with children about diversity, racism, and prejudice. In schools, teachers and
administrators should engage in educational efforts to dispel myths and stereotypes
about particular groups of people and whenever possible work with parents and local
law enforcement authorities so that such an effort is supported on many fronts.

Are there any statistics available on youth-initiated hate crimes?

In 1990, the Los Angeles County Commission on Human Relations reported that
approximately one-third of all Los Angeles County schools had experiences with hate
crimes. The Bureau of Justice Assistance reported that in 1994, young people under
the age of 20 carried out nearly half of all hate crimes committed. According to the
Chicago Lawyers Committee for Civil Rights Under Law, the FBI, and other
researchers, hate crime perpetrators are usually under the age of 26. These facts
further underscore the importance of intervening with young children as early as
possible.
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Can a hate crime be committed with words alone?

The use of bigoted and prejudiced language does not in and of itself violate hate crime
laws. This type of offense is frequently classified as a bias incident. However, when
words threaten violence, or when bias-motivated graffiti damages or destroys
property, hate crime laws may apply.

Does bias have to be the only motivation in order to charge someone with
a hate crime?

In general, no, although the answer may depend on how courts in a particular
jurisdiction or State have interpreted its hate crime laws. It is not uncommon for
people to commit crimes for more than one reason. Many hate crimes are successfully
prosecuted even when motivations in addition to bias are proven.

HATE ON THE INTERNET

A topic that has become closely associated with hate crimes is hate on the Internet.
The Internet today is so diverse and complex that it defies simple definition — it
enables intense communication across social, geographical, and political boundaries
while educating and entertaining. But it is critical for adults to remember that for all
of its advantages, the World Wide Web remains unregulated and unmonitored.
Children may come upon sites and messages that are inappropriate, pornographic, or
hateful. Even a casual search on the Internet today will reveal a wide number of sites
devoted to racism, anti-Semitism, homophobia, and sexism; therefore, children who
explore the Internet, whether visiting Web sites, reading e-mail messages, or
conversing in chat rooms, run the risk of encountering this type of information. In
fact, many hate groups specifically target young children because they know that
hateful messages planted at an early age can deeply influence and affect young
minds.

Hate groups around the world have always spread propaganda — this is not new.
What is new is that with the advent of the Internet, hate groups can now share their
messages with literally millions of people across the globe with the click of a mouse.
Prior to the Internet, hate groups remained somewhat isolated and were forced to
communicate with others through means that seem somewhat primitive by today’s
standards. Flyers, anonymous mailings, street demonstrations and the like were the
only avenues available to hate groups. Today however, extremists can share their
messages easily, inexpensively, and often anonymously with hundreds of fellow
extremists and with unsuspecting children. Some of the more popular forms of
communication used by hate groups on the Internet include encrypted email,
newsgroups, listservs, and chat rooms.

Like any tool, the Internet has the potential to help and to harm, depending on how,
and by whom, it is used. It is the responsibility of parents, teachers, and other adults
to carefully monitor children’s computer use so that their experiences will be both
meaningful and safe.
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FREQUENTLY ASKED QUESTIONS ABOUT HATE ON THE INTERNET

Why can’t the government ban use of the Internet to spread hateful and
racist ideology in the United States?

The Internet operates across national borders, and efforts by the international
community or by any one government to regulate its contents would be virtually
impossible, both technologically and legally. In the United States, the First
Amendment to the Constitution guarantees the right of freedom of speech to all
Americans, even those whose opinions are reprehensible by most people’s standards.
In a number of recent decisions, the Supreme Court has reaffirmed that the
government may not regulate the content of Internet speech to an extent greater than
it may regulate speech in more traditional areas of expression such as the print media,
the broadcast media, or the public square. While courts may take into account the
Internet's vast reach and accessibility, they must still approach attempts to censor or
regulate speech online from a traditional constitutional framework.

Is there any kind of hate speech on the Internet that is not protected by
the First Amendment?

The U.S. Constitution protects Internet speech that is merely critical, annoying,
offensive, or demeaning. However, the First Amendment does not provide a shield
for libelous speech or copyright infringement, nor does it protect certain speech that
threatens or harasses other people. For example, an e-mail or a posting on a Web site
that expresses a clear intention or threat by its author to commit an unlawful act
against another specific person is likely to be actionable under criminal law. Persistent
or pernicious harassment aimed at a specific individual is not protected if it inflicts or
intends to inflict emotional or physical harm. To rise to this level, harassment on the
Internet would have to consist of a “course of conduct” rather than a single isolated
instance. A difficulty in enforcing laws against harassment is the ease of anonymous
communication on the Internet. Using a service that provides almost complete
anonymity, a bigot may repeatedly e-mail his or her victim without being readily
identified.

Has anyone ever been successfully prosecuted in the United States for
sending racist threats via e-mail?

There is legal precedent for such a prosecution. In 1998, a former student was
sentenced to one year in prison for sending e-mail death threats to 60 Asian American
students at the University of California, Irvine. His e-mail was signed “Asian hater”
and threatened that he would “make it my life career [sic] to find and kill everyone
one [sic] of you personally.” That same year, another California man pled guilty to
Federal civil rights charges after he sent racist e-mail threats to dozens of Latinos
throughout the country.

Has anyone ever been held liable in the United States for encouraging acts
of violence on the World Wide Web?

Yes. In 1999, a coalition of groups opposed to abortion was ordered to pay over $100
million in damages for providing information for a Web site called “Nuremberg
Files,” a site which posed a threat to the safety of a number of doctors and clinic
workers who perform abortions. The site posted photos of abortion providers, their
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home addresses, license plate numbers, and the names of their spouses and children.
In three instances, after a doctor listed on the site was murdered, a line was drawn
through his name. Although the site fell short of explicitly calling for an assault on
doctors, the jury found that the information it contained amounted to a real threat of
bodily harm.

Can hate crimes laws be used against hate on the Internet?

If a person’s use of the Internet rises to the level of criminal conduct, it may subject
the perpetrator to an enhanced sentence under a State’s hate crime laws. Currently,
44 States and the District of Columbia have such laws in place. The criminal’s
sentence may be more severe if the prosecution can prove that he or she intentionally
selected the victim based on his or her race, nationality, religion, gender, or sexual
orientation. However, these laws do not apply to conduct or speech protected by the
First Amendment.

Can commercial Internet Service Providers (ISP’s) prevent the use of their
services by extremists?

Yes. Commercial ISP’s, such as America Online (AOL), may voluntarily agree to
prohibit users from sending racist or bigoted messages over their services. Such
prohibitions do not implicate First Amendment rights because they are entered into
through private contracts and do not involve government action in any way. Once
an ISP commits to such regulations, it must monitor the use of its service to ensure
that the regulations are followed. If a violation does occur, the ISP should, as a
contractual matter, take action to prevent it from happening again. For example, if a
participant in a chat room engages in racist speech in violation of the “terms of
service” of the ISP, his or her account could be cancelled, or the person could be
forbidden from using the chat room in the future. ISP’s should encourage users to
report suspected violations to company representatives. The effectiveness of this
remedy is limited, however. Any subscriber to an ISP who loses his or her account for
violating that ISP’s regulations may resume propagating hate by subsequently
signing up with any of the dozens of more permissive ISP’s in the marketplace.

How does the law in foreign countries differ from American law regarding
hate on the Internet? Can an American citizen be subject to criminal
charges abroad for sending or posting material that is illegal in other
countries?

In most countries, hate speech does not receive the same constitutional protection as
it does in the United States. In Germany, for example, it is illegal to promote Nazi
ideology, and in many European countries, it is illegal to deny the reality of the
Holocaust. Authorities in Denmark, France, Britain, Germany, and Canada have
brought charges for crimes involving hate speech on the Internet. While national
borders have little meaning in cyberspace, Internet users who export material that is
illegal in some foreign countries may be subject to prosecution under certain
circumstances. American citizens who post material on the Internet that is illegal in a
foreign country could be prosecuted if they subjected themselves to the jurisdiction of
that country or of another country whose extradition laws would allow for arrest and
deportation. However, under American law, the United States will not extradite a
person for engaging in a constitutionally protected activity even if that activity
violates a criminal law elsewhere.
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NOTE

For more information
about the ADL
HateFilter™, contact

www.adl.org.

Can universities prevent the use of their computer services for the
promotion of extremist views?

Because private universities are not agents of the government, they may forbid users
from engaging in offensive speech using university equipment or university services;
however, public universities, as agents of the government, must follow the First
Amendment’s prohibition against speech restrictions based on content or viewpoint.
Nonetheless, public universities may promulgate content-neutral regulations that
effectively prevent the use of school facilities or services by extremists. For example,
a university may limit use of its computers and server to academic activities only. This
would likely prevent a student from creating a racist Web site for propaganda
purposes or from sending racist e-mail from his or her student e-mail account. One
such policy — at the University of Illinois at Champaign-Urbana - stipulates that its
computer services are “provided in support of the educational, research and public
service missions of the University and its use must be limited to those purposes.”
Universities depend on an atmosphere of academic freedom and uninhibited
expression. Any decision to limit speech on a university campus — even speech in
cyberspace — will inevitably affect this ideal. College administrators should confer
with representatives from both the faculty and student body when implementing
such policies.

May public schools and public libraries install filters on computer
equipment available for public use?

The use of filters by public institutions, such as schools and libraries, has become a
hotly contested issue that remains unresolved. At least one Federal court has ruled
that a local library board may not require the use of filtering software on all library
Internet computer terminals. A possible compromise for public libraries with
multiple computers would be to allow unrestricted Internet use for adults, but to
provide only supervised access for children. Courts have not ruled on the
constitutionality of hate speech filters on public school library computers. However,
given the broad free speech rights afforded to students by the First Amendment, it is
unlikely that courts would allow school libraries to require filters on all computers
available for student use.

What exactly are Internet “filters” and when is their use appropriate?

Filters are software that can be installed along with a Web browser to block access to
certain Web sites that include inappropriate or offensive material. For example,
parents may choose to install filters on their children's computers in order to prevent
them from viewing sites that contain pornography or other problematic material.
ADL has developed the HateFilter™, a filter that blocks access to Web sites that
advocate hatred, bigotry, or violence towards Jews or other groups on the basis of
their religion, race, ethnicity, sexual orientation, or other immutable characteristics.
HateFilter™, which can be downloaded from ADL’s Web site, contains a “redirect”
feature that offers users who try to access a blocked site the chance to link directly to
related ADL educational material. The voluntary use of filtering software in private
institutions or by parents in the home does not violate the First Amendment because
such use involves no government action. There are also some commercially marketed
filters that focus on offensive words and phrases. Such filters, which are not site-
based, are designed primarily to screen out obscene and pornographic material.
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Besides filters, what are some other ways that adults, especially parents,
can protect children from the dangerous aspects of the Internet?

The first and most important step is to help children understand that online hate
exists. At the same time, help children recognize that as much as responsible citizens
may abhor the fact that hate groups and hateful individuals use this medium to
spread messages of bias, hatred, and disharmony, the U.S. Constitution protects their
right to do so. This is an important lesson in democratic values. By nho means do fair-
minded people condone hate behavior, but this must be weighed against the
importance of protecting free speech. Help children develop the critical thinking
skills necessary to counter all of the hateful things that they will see and hear — on the
Internet as well as in other media — with accurate knowledge and a commitment to
respecting all people. Additional recommendations for helping children safely
navigate the Internet include the following:

Talk with children about the dangers of the Internet before they begin using it.
Tell children that not all of the information on the World Wide Web is accurate.

Stress the importance of not revealing personal information to strangers over the
Internet.

B Place computers in common areas so that what is on the screen can be easily seen
by adults.

B Set clear rules and limits for Internet use.
Carefully monitor children’s use of chat rooms.

Talk to children about their experiences on the Internet; ask them about sites that
they are visiting for schoolwork or for personal enjoyment.

Encourage children to ask questions about what they see on the Internet.

Participate in children’s Internet explorations by visiting and discussing Web sites
together.

B Expose children to Internet sites that enable them to create, to design, to invent,
and to collaborate with children in other communities in ways that contribute to
society in positive ways.

B Become familiar with basic Internet technologies and keep up to date on the topic
by reading resource publications.

Portions of “Hate on the Internet” adapted from Poisoning the Web: Hatred Online: An ADL
Report on Internet Bigotry, Extremism and Violence. © 1999. New York, NY: Anti-Defamation
League.

Suggested Resource

The Parent’s Guide to the Information Superhighway: Rules and Tools for Families
Online, developed by the National PTA and the National Urban League,
can be ordered by writing the National Urban League, 500 East
62nd Street, New York, NY 10021-8379 or ordered online at
www.childrenspartnership.org.  This resource provides a step-by-step
introduction to parenting in an online world, and offers some rules and
tools to help children navigate the Internet safely.
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BULLYING IN SCHOOLS

Few topics have received more attention from educators, mental health workers,
youth service professionals, and those working in the juvenile justice system in recent
years than that of bullying. Tragic school shootings across the country between 1996
and 2001 left 30 people dead, most of them students, and countless others physically
injured and emotionally scarred. In the aftermath, residents in towns and cities like
Jonesboro, AK, Richmond, VA, Littleton, CO, and Santee, CAwere left to wonder how
such things could happen in their communities.
Investigations into these school shootings revealed Suggested Resource
that in at least some of the cases there was evidence
that the perpetrators had been teased or bullied by A number of resources on
classmates and/or felt ostracized by the school  thetopicofschool violence
community. While a direct correlation between  @nd bullying are available
bullying and school violence has not been established, from the National
there is sufficient evidence to suggest that an [RESOUTCERC e NTONE= afe
. . . Schools (NRCSS), 101 SW
environment of teasing, bullying, harassment, and

intimidation can lead to more serious forms of L, ST SO0, el
OR 97204. Telephone: 800-

inappropriate behavior in young people. 268-2275 or 503-275-0131

. Educators will find the
Mental health professionals and educators generally publication Early Warning

agree that at the earliest age possible, children must  Tjmely Response: A Guide to
understand their role in helping to create a school Safe Schools particularly
climate that is safe and inclusive and must be taught useful. This publication
nonviolent ways to respond to conflict. Likewise, can be downloaded from
professionals agree that a change in thinking about  the NRCSS Web site at
bullying must take place in adults. Parents, teachers, www.safetyzone.org.

and other school personnel who view teasing and

bullying as a harmless right of passage may overlook important signs that such
conduct is crossing the line into more aggressive and violent behavior.

Given that bullying is a problem that occurs within the social environment as a whole,
not just in school, effective intervention must involve the entire school community. To
be successful, strategies to help children develop social competence must be part of a
comprehensive, multidisciplinary approach and must involve everyone with whom
children interact — parents, teachers, counselors, administrators, bus drivers, coaches,
etc. Time must be spent developing whole-school bullying policies, integrating anti-
bullying themes into the curriculum, improving the school environment, and
providing children with conflict resolution, peer counseling, or peer leadership
programs where they can learn strategies to effectively address such behaviors when
they occur.

Facts

Approximately 1 in 7 children is a bully or a victim, and 22% of fourth
through eighth graders report academic difficulties caused by peer abuse.

An estimated 160,000 children miss school every day for fear of being
bullied.

FIGURES Qo

Source: National Association of School Psychologists (1999)
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INTERACTING WITH CHILDREN ON
ISSUES OF DIVERSITY AND BIAS

HAs parents, educators, and mentors we should embrace our responsibility
and opportunity to engage youth in thinking about their own biases and
their experience with diversity and discrimination, and to help them
develop essential social skills for living in a diverse society. These skills will
serve our youth well in living and working in our country with its
increasing diversity and in promoting understanding and respect across
differences as members of the world community.[]

— Karen McGill Lawson, Leadership Conference Education Fund

OVERVIEW

Information on how children develop cultural and racial awareness and the role of
parents and educators during children’s early years is examined in this section of the
Partners Against Hate Program Activity Guide: Helping Children Resist Bias and Hate.
Also included in this chapter are ways that significant adults in children’s lives can
provide them with positive experiences with respect to diversity, e.g., exposing them
to multicultural literature and creating an environment that accurately and
completely reflects the society and world in which they live. Experiences such as
these can serve as a foundation for future attitudes and behaviors that reflect fairness
and respect for all people. Frequently asked questions help to identify potential
challenges that parents and educators face as they introduce and work with children
on issues of diversity and prejudice.

HOW CHILDREN DEVELOP RACIAL AND CULTURAL IDENTITY AND
ATTITUDES

Researchers have discovered important information about how young children
develop racial and cultural identity and attitudes. Some of the key points are listed
below. This information can be used as a framework for observing children and for
selecting and creating appropriate lessons and activities.

Two-Year-Olds become increasingly aware of the physical aspects of identity. The
awareness of gender is usually noticed first, followed by a curiosity about skin color,
hair color and texture, eye shape and color, and other physical characteristics.
Awareness of disabilities tends to come later than the awareness of gender and race;
however, some two-year-olds may begin noticing more obvious physical disabilities,
such as a person using a wheelchair.

Children between the ages of two and three may begin to be aware of the cultural
aspects of gender, noticing that girls play more frequently with dolls while boys play
more often with trucks. Children at this age may also be aware of ethnic identity,
noticing such things as children eating different cultural foods, celebrating different
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holidays, or not celebrating or recognizing holidays or birthdays that they view as
important.

Children may show signs of pre-prejudice (the ideas and feelings in very young
children that may later develop into “real” prejudices when reinforced by biases that
exist in society). Pre-prejudice is often manifested by discomfort, fear, or rejection of
differences.

Children at this age may take their first steps toward the appreciation of people who
are physically and culturally different from themselves if positive interactive
experiences are part of the regular home, school, and afterschool program
environments and activities.

Three- and Four-Year-Olds begin to expand their observations of differences and
seek greater explanation of those differences. They are aware of their own and others’
physical characteristics. Constructing their identity is a primary task. They want to
know how they got their skin, hair, and eye color, and may question why racial group
“color” names are different from the actual colors.

Preschoolers are curious about variations within their extended family and the reason
why two people with different skin colors may be considered part of the same group.
They begin to wonder if skin, hair, and eye color will remain constant, as they begin
to recognize that getting older brings physical changes. Children at this age may ask
questions like, “Will my skin color change when | grow up?” or “Will you always be
white?”

Five-Year-Olds begin to build a group ethnic identity, as well as an individual
identity. They can more fully explore the range of differences within and between
racial and ethnic groups as well as the range of similarities between groups.

Children at this age begin to understand scientific explanations for differences in skin
color, hair texture, and eye shape. They are also beginning to understand the concept
of family traditions and family history.

Six- to Eight-Year-Olds continue to recognize other group members and begin to
realize that their ethnicity is not changeable. They are beginning to become aware of
history, local actions, and attitudes for and against cultural groups. Such new
knowledge, influenced in part by the media, may foster personal prejudices that may
become an integral part of a child’s attitudes and behaviors.

Children at this age are highly influenced by the way they see people interact and
resolve conflicts. Many children in this age group learn about culture and race with
greater cognitive depth and emotional connection than they did at earlier stages.
They may begin to take pride in their own cultural identities and understand the
experiences of others.

Nine- to Twelve-Year-Olds are gaining a greater understanding of the geographic
and historical aspects of culture. Although many 9-12 —year-olds may still be concrete
thinkers primarily focused on their own experiences, many may be moving into more
abstract thinking. They may become more aware of the attitudes and behaviors of
persons in positions of authority within institutional settings, such as schools, places
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of worship, and youth agencies. They may also begin to gain an awareness and
understanding of the various perspectives that have surrounded historical events.

Children at this age may understand personal and family struggles against bias and
are often willing to discuss culture, race, and differences. A more complex
understanding of personal, family, and community identity based on cultural values
may emerge. Children at this age are becoming increasingly aware of the valuing and
devaluing of culture and race by the their peers, the media, and the larger community.
The advantages and disadvantages of some groups politically, educationally, and
economically are becoming evident, and children may informally begin to discuss
what they see as unfairness.

Most 9-12-year-olds can understand racial and cultural stereotypes; can speak from
dominant and nondominant perspectives; can practice stating the strengths and
positive aspects of various cultures; and can discuss how internalizing a negative
view about self may affect someone’s confidence.

Adapted from the A WORLD OF DIFFERENCE® Institute Anti-Bias Study Guide
(Elementary/Intermediate Level). © 2001. New York, NY: Anti-Defamation League.

THE ROLE OF PARENTS AND FAMILIES

[J No child is born a bigot. Hate is learned and there is no doubt it can be
unlearned. Leading experts on child development argue that the problem
begins as early as preschool, where children have already learned
stereotypes or acquired negative attitudes toward ‘others.” The process of
countering those negatives with positives begins at an early age.[]

— Caryl Stern, Anti-Defamation League

Children are naturally curious about the people and things that they see around them.
From the time children begin to talk, they question their parents about their
environment and asking questions about people that they perceive as different from
themselves and other family members will eventually become a focus of some of
those questions. Parents must remember that children will naturally form categories
to help them understand the differences they perceive around them; it is the
responsibility of parents (and eventually teachers) to help children better understand
those differences and to not form value judgments about them. Parents and families
have a unique role to play as the first source of information children use to begin
building not only their own sense of identity but also their ideas and beliefs about
others.

Both the seeds of respect and the seeds of intolerance are planted when children are
very young and nurtured by their experiences and by the attitudes of those around
them as they grow. Children do not develop their attitudes about difference in
isolation. It is precisely because they are keenly aware of how significant adults
respond to the surrounding world, that they must talk to them openly and directly
about issues of bias and difference. Establishing a pattern of talking to children about
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issues of diversity, prejudice, and bias early can help them to develop and maintain
an open mind as it relates to these issues, and it will help them learn how to engage
in thoughtful discussions about diversity as they move into adolescence. The goal is
not just to help prevent bias-motivated behavior and hate crimes, but to help children
flourish in a diverse society.

Often when faced with challenging questions from children, it can be difficult to
answer them in ways that children understand. For most parents, discussing issues
like diversity with their young children is fraught with peril and uncertainty. Some
parents, afraid to say the wrong thing, say nothing at all. Other parents do their best
to minimize differences. The truth is that while there is no one right way to talk to a
child about diversity, minimizing differences or avoiding the topic altogether sends
children the message that there is something “wrong” with people who are not like
them. Giving children clear, accurate, and age-appropriate information when they
ask questions about race, disabilities, sexual orientation, or other diversity-related
topics helps them to begin processing the information in nonjudgmental and
meaningful ways.

One of the most important things that parents can do is to ensure that their children’s
early experiences are filled with as many positive experiences with diversity as
possible. Children who live in heterogeneous neighborhoods and who attend
integrated schools have the best opportunity to learn first hand the value of getting to
know people whose backgrounds and cultures differ from their own. But even
children in homogeneous neighborhoods can be exposed to other cultures through
books, pictures, music, art, crafts, games, television, and film. Research indirectly
supports that creating a home environment where books and toys reflect many racial
and ethnic groups reduces the ethnocentric bias that even very young children can
demonstrate. Giving children opportunities to interact with playmates of diverse
backgrounds is also desirable, since young children learn best from direct experience.

Even when parents have done the best they can to help their children respect diversity
and treat others fairly, they will at some time or another encounter bigotry, prejudice,
and even hate. They will most likely witness or be the victim of bullying in school —
bullying that may be based on some kind of prejudice. And, even if their own lives
are free from such experiences, hate and extreme acts of bigotry will infiltrate their
lives through newspaper headlines, magazines, television, radio, and the Internet.
When children encounter any form of bigotry it is essential to identify it as such and
to talk about it with them. Parents should share their feelings of outrage at racially
motivated attacks, “gay bashing,” or the vandalism of synagogues, churches,
mosques, or other places of worship. Children need to know that there are groups
who actively combat hate crimes and, as they get older, they need to learn about the
laws and policies that protect civil rights and make hate crimes illegal.

What cannot be stressed strongly enough is the need for parents to accept that they,
like everyone, harbor their own biases and prejudices — biases and prejudices that
they transmit to their children, often unconsciously. Parents must accept this reality
and commit themselves to thinking about the attitudes and behaviors that they
expose their children to and decide if these are the kinds of things that they want their
children to learn. If children observe their parents working to respect cultures and
beliefs different from their own, they will be more likely to internalize these values
themselves as they grow and mature.
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FREQUENTLY ASKED QUESTIONS

The following questions demonstrate the kinds of issues that parents face when
working with their children on issues related to diversity and bias. In general, these
examples demonstrate the two kinds of questions that parents have, the first, how to
educate their children on issues of diversity, and the second, how to help their
children respond to the challenges that they face. Of course, these questions often
overlap because learning how to respond to challenges also educates children and
prepares them for future situations that may be similar.
We’re Jewish and my 8-year-old son’s best friend is Arab-American.
Recently my son came home in tears because

his other Jewish friends told him that they
couldn’t be friends with Ayad because all Arabs
hate Jews and Jews should hate Arabs. What
should | say?

First of all, acknowledge how confusing this situation
must be for your child. Help him understand that he
is free to choose his own friends and that his other
friends have no right to dictate his choices. You can
talk with him in a general way about how individuals

Suggested Resource

In light of the tragic events
of September 11, 2001,
prejudice and discrimination
against  Arab-Americans
escalated across the country.
Help your children learn
accurate information about
Islam, Muslims, and Arab-
Americans so they will not

can be friends despite conflicts that might exist
between the cultural groups to which they belong.
Encourage your son to identify what he likes about his
friend and to continue to see him as an individual and

succumb to the stereotypes
and biases that they will be
exposed to. One source of
information — a list of 100

not as a representative of a group. If your son knows questions  about ~ Arab-

other Arab-American children, ask him how Ayad is ~ Americans prepared by the

like them and not like them. You can also do this with ~ Detroit Free Press - is
available at

other members of racial or ethnic groups, including
how Ayad is similar to and different from his Jewish
friends.

www.freep.com/jobspage/
arabs/index.htm.

My 6-year-old daughter came home from a friend’s house and said, “Alan
asked me why | can’t be Christian because Christians are the best. Are
they better than we are?” | was angry that someone said that to her and
confused about how to reply.

All children need to feel good about themselves and who they are. That sense of well-
being is threatened when they are faced with confusing information or with an
unkind remark or slur. You might talk with your daughter like this: “Our family’s
religion is not the same as Alan’s family. His religion isn't better than ours, and ours
isn’t better than his. They’re just different. Maybe we can invite Alan to celebrate one
of our holidays with us some time so he can learn more about our religion.” By
addressing the issue calmly and directly, you can help your daughter learn ways to
respond to such remarks if they happen again. By encouraging her to invite Alan to
share in your holidays, you communicate your sense of pride about your religion.

In addition, you might want to consider calling Alan’s parents to talk about his
comment. Perhaps both families can talk together about their respective religions. In
any case, you have an opportunity to help your daughter understand that no race,
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religion, or ethnicity is “better than” another, and that it is important that all people
have the freedom to practice the religion of their choice. This experience can be used
to help your daughter think more about your family’s religious beliefs and how they
are similar to and different from the beliefs of others. This can also be the beginning
of your family’s exploration of the world's religious diversity.

I can’t believe this, but my third grader is getting teased because she’s
good at math. She told me that she was going to pretend not to know the
answers in class, because all of the girls are calling her a boy since "only
boys are good at math.” Should | talk to her teacher?

Making your daughter’s teacher aware of what is happening in the classroom could
prove helpful. One way the teacher might approach this situation is to integrate
books, stories, news, and news articles about women scientists and mathematicians
into the curriculum. Another strategy might be to talk with students in general about
the history of women’s liberation and encourage ongoing, generalized discussions
about the similarities and differences among the abilities of boys and girls.

Your role as her parent is to encourage your daughter to be herself and to be proud of
her accomplishments. Let her know that you believe strongly that the girls who are
teasing her are wrong. Ask your daughter if she wants her teacher to intervene,
although she may feel that intervention will make things worse. It would also be
helpful to encourage your daughter to seek out friendships with girls who are not
afraid of being good at math, science, or other school subjects traditionally dominated
by boys.

One day when my 5-year old-son and | were driving home from the park,
he suddenly said, “Mom, | wish | were white.” We live in a racially mixed
neighborhood, and | thought he had a positive self-concept and a strong
African-American identity. | felt like a failure.

You haven't failed your son. Most parents work hard to give their children a sense of
pride in themselves and their heritage. If that heritage is devalued by society,
however, the task becomes much harder. Before you worry too much, it would be
helpful to find out what his remark means to him. Try to understand what prompted
his comment. Has he been excluded from friendships or activities because of his race?
Did television or incidents in the neighborhood prompt his comment? Did it come
out of some other experience?

It is important that you react to a comment like this one in a calm and thoughtful
manner as your response can help to begin an important conversation about what
being African-American means to you, to him, and to others. This would also be a
good time to take a look around your home to determine if the images in things like
books, art, music, and toys that your son is exposed to on a daily basis reflect African-
American culture. Reading him stories about prominent African-Americans in
history, pointing out African-Americans in position of leadership in the community
and country, and going to museums or cultural events that have as part of their theme
African-American culture could all also be helpful. Perhaps most important will be
your ability to convey to your son your own pride in your heritage and culture.
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The other day my daughter and | were at the grocery store. While we were
checking out | struck up a conversation with the man at the register, who
had a thick accent. My 4-year-old daughter started to laugh and said the
man sounded “funny.” | was very embarrassed and didn’t know what to
say.

Instead of being embarrassed by a situation like this one, use it as a “teachable
moment.” Explain to your daughter that you understand why the man sounds
different from her and that’s because he has an accent. Tell her that people who learn
another language first often say words differently from those who learn English first.
Help your daughter think about the advantages of people being able to speak more
than one language. It will also be important you tell your daughter that describing
how the man talks as “funny” might hurt his feelings and we never want to hurt
anyone’s feelings. Remember not to ignore comments like this or trivialize them by
encouraging your daughter not to notice the man’s accent. This implies that
something is wrong with the way the man is speaking and begins to send your child
negative messages about diversity.

Recently 1 have noticed that my preschooler is staring at people with
disabilities. 1 keep telling him that it’s not polite to stare. The other day
while we were on an elevator with a man who was using a wheelchair, my
son asked, “Why don’t that man’s legs work?” | had no idea how to
handle this situation without making it worse than it already was.

Your response to your child’s question must provide specific information and help the
child to see the whole person, not just his disability. Explain to your son that the man
might have been in an accident or had a disease that left his legs “not working.” Ask
your son to think of things that this person might have to do differently than he does
because of the disability. Bear in mind that some children are afraid of illnesses and
think that if a person has had an illness or an accident it may in some way be
contagious. If this is the case with your child, you might want to add information to
allay this fear.

It is best not to silence your child without providing information during situations
like this one, because that will imply that asking the question was somehow wrong.
It might also be useful for you to take the lead if you see your child staring at
someone, and ask him if has questions about the person that you might be able to
answer. The key to answering questions at this stage of your child’s life is making sure
that he has the most exposure possible to diversity so that the questions will be asked
naturally as part of everyday life.

THE ROLE OF EDUCATORS

Schools greatly influence children’s beliefs about the similarities and differences
among people whether the subject of diversity is ever openly discussed or not.
Children spend much of the day in school, and, for many, it is their main social milieu.
They acquire attitudes from the absence as well as the presence of diversity in the
student body and staff, in the curriculum, and in the physical environment. They
learn by watching teachers who confront prejudice as it occurs and from those who
choose to ignore it. Teachers are role models, and their actions say as much as their
words.
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Studies have demonstrated a high correlation between teachers’ respect for diversity
and the learning potential of those students with whom schools have traditionally
had the least success. It is critical that teachers have the proper preparation and
materials to effectively teach respect for differences. By approaching diversity as an
ongoing theme in the classroom, they encourage children to develop a lively interest
in cultures, religions, ethnic traditions, and ways of being other than their own. This,
in turn, will help young people mature into flexible, well-adjusted adults who are
curious about their world rather than fearful of it. Teachers must also be encouraged
to learn about their students’ needs and cultures and to use that knowledge to
enhance their students’ self-respect and to encourage their success.

Teachers and youth service professionals must work alongside parents and families to
ensure that young children feel comfortable talking about and exploring diversity;,
prejudice, and bias. It is important that in two of the most important places in their
lives — school and home - children have ample opportunities to get to know
themselves and their own feelings and have a chance to talk openly and honestly
about difficult topics. In addition, educators, who seek to challenge stereotypes and
biases, can provide factual concrete information and positive interpersonal
experiences for students as part of learning. Educators can also learn how to
effectively counter biased behavior when it occurs.

The ability to work and play successfully in a diverse society is one of the most
important skills that educators can give to students. As young people prepare to enter
the workforce today, they recognize that communicating, interacting, and cooperating
with people from different backgrounds have become as essential as mastering
computer skills.

FREQUENTLY ASKED QUESTIONS

Following are several questions posed by educators and other caregivers on topics
including teaching about diversity, interrupting prejudice, and considering the
importance of one’s own experiences and beliefs about diversity when working with
children. Many of the suggested responses, while specific to these questions, can be
generalized to other situations.

We had an international day at our school and some of my first graders
started making faces at the food that some of the Korean-American
families brought. They kept calling the noodles worms and chanting, “We
want American food.” Their parents didn’t stop them. How can | help
them and their parents learn that making fun of someone else’s food is
wrong?

Sometimes schools use international dinners as a kind of a celebration of diversity, but
unless these events represent an ongoing commitment to exploring and celebrating
similarities and differences they may foster exactly the kind of behavior you describe.
Unfortunately, when children are exposed to things or to situations that are outside
the realm of their daily experiences they may cope with their discomfort or feelings of
inadequacy by making jokes or banding together to make fun of whatever it is they
perceive as different. If that happens, they need to be told to stop and also told that
what they are doing is hurtful. What’s more important, however, is to think of ways
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that you can prevent that kind of behavior or use such experiences when they occur
as “teachable moments.”

It is crucial to incorporate the similarities and differences among people into your
classroom and your school throughout the year. If diversity is an ongoing part of
children's education then they are likely to feel less threatened when they are exposed
to new ideas or customs outside of their own experiences. In addition, in a situation
like this particular one, you can prepare children for the different kinds of food that
they might encounter at an international dinner, and also talk to them about your
expectations for how they will behave. They do not have to like everything they are
served. They don't even have to taste everything. But they can’t make fun of it.

After a parent/child breakfast in my kindergarten class we had our usual
circle time. When | asked if anyone had any questions, one little boy
raised his hand and asked, “How come Jason has two mommies instead of
a mom and dad like | do?” | didn’t know what to say.

Children are naturally curious about the similarities and differences between
themselves and other people, and their questions provide a wonderful opportunity to
educate them about diversity and respect. You might answer by saying, “There are all
kinds of ways to make a family. Some families may have two moms or two dads.
Some may have a mom and a dad. Some may have one parent and sometimes
families are made up of aunts and uncles raising their nieces and nephews or
grandparents raising their grandchildren. What’s most important about a family is
that the people in it love each other.”

One way to help children learn about different kinds of family structures is to include
books or other visual materials in your classroom that feature characters who were
adopted, are living in single parent homes, or who are being raised by two moms or
dads, or by grandparents. The more diversity to which children are exposed, the
more accepting they will be of the differences that they encounter. If you're having
trouble answering questions about gay or lesbian families, you might want to think
about your own feelings about homosexuality. Because we live in a culture that is still
rife with homophobia, it is important to look closely at your own attitudes about it.
To be truly effective in working with children on diversity issues, you must be willing
to continue your own learning.

One of the new children in my second grade class has cerebral palsy. The
other day | saw a group of children imitating the child’s movements and
speech and laughing about it. | got angry at them and told them to stop,
but what else can | do?

Telling the children that their behavior is hurtful and inappropriate is certainly in
order, however, without explaining why, little learning will take place. You may want
to design a unit on disabilities or use some of the materials that are available to
teachers to help children learn accurate information about a variety of disabilities
(e.g., Easter Seals). Sometimes adults with disabilities are available to come and speak
to an individual class or to the entire school to help demystify disabilities for children.
A teacher can also work with the parents of a child with a disability to find out how
they and their child would like the disability to be addressed with the rest of the class.
Some children may want to talk about it themselves, while others may prefer not to.
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NOTE

It is important to invite
people with disabilities
to speak to the class
about topics that have
nothing to do with their
disabilities. This will
help children recognize
that a disability is only
one part of a person and
does not define who
they are, just as one
aspect of anyone is not
the complete person.

To prevent a child from feeling singled out, it is helpful to include exploring
disabilities as part of exploring diversity in general. Conversations about abilities
throughout the year, as well as stories, books, artwork, and photographs by and about
people with disabilities can help children feel more comfortable when they encounter
someone whose abilities are obviously different from their own.

How can | find enough time to teach about diversity when | already have
so much required material to cover in the school year?

Rather than teach “about” diversity, your goal should be to work it seamlessly into the
curriculum by taking a multicultural approach to required subjects. Following are a
few examples of how this can be accomplished:

B Include reading selections that have main characters from diverse cultural
backgrounds, and avoid books that rely on stereotypes.

B Discuss names, foods, and customs that are mentioned in class materials.

B Encourage students to consider diverse perspectives of historical events about
which they are learning.

B Include information about people from diverse groups when studying scientific
or technological advancements and accomplishments.

My students and | are from the same race — our community isn’t diverse.
What can | do to promote understanding under these circumstances?

It is easier to help students flourish in a diverse world if they actually work or play
with children outside their own cultural group. Still, there are things you can do
within the limits of your community. Celebrate diversity in your curriculum and in
your physical environment. Here are a few suggestions:

B Display posters, art, and calendars that portray a wide range of people and
cultures on walls and bulletin boards.

B |ntroduce students to music and books by and about people from many
geographic areas and from many cultures.

B Talk about the differences and similarities that do exist among your students —
size, weight, eye and hair color, interests, and so forth.

Honor heroes from various backgrounds.

Have students correspond via mail or computer with students across the U.S. or
even around the world. For children too young to write, a dictated letter
composed by the class can have the same results.

One child in my class is Cambodian and the rest are Caucasian. | don’t
know whether to talk about his similarities to and differences from the
other children or downplay them.

Sometimes in a large-group setting it is difficult to be the only person from a
particular background or the only person with a visible disability. Many adults who
endured this situation when they were children recall diversity discussions with
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anguish. “I always wanted to hide under my chair” is a common refrain. If you
celebrate diversity in the classroom throughout the year with music, books, games,
crafts, posters, and other materials, the child will feel less singled out when the topic
arises. Take your cues about how much to talk about the child’s heritage from the
child, but whatever you do, do not make the child feel that he is the spokesperson for
all Cambodians. Within every cultural group there are similarities, but there are also
numerous differences. Use your discretion to decide whether it also might prove
useful to talk with the child’s parents. They might be excited about discussing their
culture with the class.

Remember that even if all of your students are white, chances are good that their
ancestors came to the United States from different countries. By acknowledging and
exploring all of the cultures represented, you can help children accept and embrace
the differences between them.

Sometimes | feel guilty about my own feelings of prejudice, which I try to
overcome. How can | help my students become freer from prejudice than
I am?

Because we live in a society that has not yet eliminated racism, sexism, anti-Semitism,
heterosexism, and fear of disabilities, all of us have to struggle to quell the prejudices
that we have absorbed overtly or inadvertently over the years. Recognizing and
identifying your own beliefs as overgeneralizations and prejudices rather than fact is
a good first step. By helping your students view the examination of diversity and all
isms as a continuous process in their lives, by promoting awareness of the harmful
effects of prejudice, and by identifying bias as it occurs in daily life, you will help
undoubtedly help them grow into adults unfettered by constricted, prejudicial beliefs.

I am uncomfortable with the idea of Black History Month. Why is it
necessary? Isn’t our goal to celebrate diversity all year round?

Black History Month and other commemorative months were created to ensure that
we would hear and celebrate voices historically silenced in mainstream culture.
While proponents maintain that one month a year is better than nothing, the goal
should always be to integrate diversity throughout the year so that children are
constantly learning about the valuable contributions of underrepresented or
overlooked groups. You can help by including scientists, mathematicians, artists,
writers, and others from diverse backgrounds throughout your curriculum.

Once diversity finds its way into our lives year-round, the impetus for special
commemorations is likely to fade. Until such practice is standard, however,
celebrations like Black History Month are a necessary means of educating people
about the history and contributions of African-Americans.

One of the teachers in our school is making anti-Semitic remarks. What
should | do?

It is important that each of us debunk bigotry whenever it occurs. However, exactly
how to handle situations like this one will depend on many factors, including how
comfortable you are with the topic. One possibility for handling this teacher’s
remarks is to disagree politely but firmly with what has been said. Admit that you
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find the remark offensive and label it anti-Semitic. Deciding whether it would be
better to say something immediately or arrange a time when you and the teacher can
talk privately is a decision that you will have to make. In many cases, when people
are confronted publicly they feel the need to rationalize their statements or in some
other way “‘save face” in front of the group. Whenever you decide to say something,
make sure that it is clear that you are not attacking the speaker, but rather making
your feelings and your position on the topic clear, which you have every right to do.
Using “I statements” can be very useful in this regard.

To lay the groundwork for more harmonious dialogue at your school, work with
other teachers and staff to institute seminars and lectures that will broaden the
faculty’s perspectives about different groups.

I grew up in a racist family, and I’'ve worked hard to cleanse myself of
prejudice. When | hear kids make racist remarks | want to share my own
past with them. After all, | changed — so can they. Should | reveal my
story? Students often ask me if | ever experienced racism. In fact, | have.
Should 1 talk to them about my experiences?

Sharing personal history with children — whether from the perspective of the
aggressor or the oppressed — can be a powerful teaching tool. By speaking from the
heart to students and sharing our journeys and struggles, we can serve as models for
coping with complex issues like racism. Bear in mind, however, that your revelations
must be carefully thought out. Start by asking yourself some questions: Why do |
want to share this information with my students? What will they gain from it? Will
anyone be harmed? Can | share this with them in an age-appropriate way? If you
believe that by talking to students about your experiences you can help them consider
new information or rethink their own prejudices, then integrate that information into
class discussions about diversity, prejudice, and bias. The only caution here is to
make sure that the discussion does not become about you and your experiences, but
that your experiences are used as examples and as part of a larger discussion.

I don’t see why we should have to teach diversity at all. Schools are for
academic learning, not for imparting social values.

Children learn social values in school whether teachers consciously teach them or not.
Both what is taught and what is not taught alters a child’s perceptions of the world.
Children who attend a school where the staff routinely neglects or dismisses diversity
come away thinking that diversity is not important or that it is somehow bad. In a
pluralistic society like ours, omitting the contributions of people from a variety of
cultural groups tarnishes those groups and devalues their contributions. Teaching
about diversity helps prepare children to live and work successfully in a pluralistic
society.

A biracial student in my class is getting teased. What should | do?

It is vital to get all the facts so you understand as clearly as possible what is going on
with this student and the children doing the teasing. Whatever the situation, spell out
the rules about hurtful remarks or actions in your classroom and the thinking behind
those rules. Speak to the target of the teasing, allowing her an opportunity to share
her feelings about the situation. Also speak with the children who are doing the
teasing to find out why they are engaging in such actions. Encourage them to think
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about how they have felt when they have been the target of teasing and to consider
better ways of interacting with their classmates or better ways to resolve conflicts, if
it is uncovered that some or all of the teasing is a result of a disagreement with the
targeted child.

To improve children’s attitudes, motivate them to explore the mix of races and ethnic
ancestries in the United States. Other students probably come from mixed ancestry,
too, whether interracial or interethnic. This is also a good opportunity to help your
students acknowledge the rich and varied family constellations in today’s society,
including biracial, adoptive, extended, single parent, and other configurations.

When | was growing up, everything was so much simpler. | loved
celebrating holidays like Columbus Day in school. It was fun and gave us
a chance to learn about the history of our country. Now things seem much
more complicated. Should | ignore these holidays in my classroom for
fear of offending someone — in this case, Native-Americans?

It’s painful to give up traditions that were fun and held meaning for us as children. It
is important to remember, however, that even when you were a child, holidays that
were uncomplicated for you may have been troublesome for people from different
cultures and traditions. The complexity also existed then — it just hadn’t been brought
out fully into public awareness.

Columbus Day still can be used to help children learn about this nation’s history. In
fact, the holiday commemorates an event that triggered a series of extremely complex
phenomena. The arrival of Columbus marked the beginning of a migration of
European settlers that caused the destruction of the civilizations already existing on
these shores — a myriad of diverse cultures collectively known today as Native-
Americans. At the same time, America offered a wonderful opportunity to those
Europeans searching for political, religious, and economic freedom. It is important to
help children explore and understand both of these truths, to help them learn from
historical problems, and to recognize the effects of those problems on modern-day
America.

While elementary age children are too young to understand political complexities,
they can grasp from the start that Native-American cultures were highly developed
societies when Columbus arrived and that the Europeans did not actually “discover”
America. As they grow older, they can use that as a foundation on which to build an
understanding of the complexities of a multicultural American society.

The more | think about teaching my students about racism, prejudice, and
diversity, the more nervous | get. | want to do the right thing, but I'm
afraid that I will offend someone or say the wrong thing. What should 1|
do?

Before any of us can help children think constructively about diversity, bias, prejudice,
and hate, each of us must consider how we ourselves feel about these issues. This
process of discovery is an exciting, yet difficult journey. Perhaps the most daunting
challenge is facing — and understanding — the roots of our own biases. Examining
how we have learned the prejudices that we harbor and why we continue to hold
them is a difficult process, but it is one that can make us better role models for all
children.
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It is also rewarding to discuss these questions with other people. You might find it
helpful to talk with your fellow teachers about their experiences addressing these
issues in their own classrooms. How did they begin? What worked for them and
what didn’t? They might be able to suggest some promising resources and
approaches. Sometimes professional conferences provide a forum in which to discuss
diversity issues in a group led by an experienced facilitator. Some schools are willing
to invite speakers or to conduct workshops that enable teachers to discover ways to
communicate information about multiculturalism or prejudice.

As you embark on this journey, remember that you will make mistakes. Also
remember that you and all those around you can learn from those mistakes if you are
willing to engage in honest conversations, and that means sharing information,
asking questions, and listening to others who know more about certain topics because
their life experiences have been different from yours.

THE IMPORTANCE OF MULTICULTURAL CHILDREN’S BOOKS

Literature is a powerful vehicle for helping children understand their homes,
communities, and the world. Even before young children can read themselves, family
members, childcare providers, and teachers are reading them stories about other
children in far-away places, sometimes from the distant past, or about children whose
lives are not unlike their own. The impressions and messages contained in these
stories can last a lifetime. Even in this era of “virtual” experience, the reading of
children’s books remains one of the most personal, in that the literary experience is
shaped by the interaction of reader, listener, and text.

Children’s books, at their best, invite children to use their imaginations, expand their
vocabularies, and gain a better understanding of themselves and others. And, if the
titles reflect the diverse groups of people in the world around them, children can learn
to respect not only their own cultural groups, but also the cultural groups of others.
Children’s literature serves as both a mirror to children and as a window to the world
around them by showing people from diverse groups playing and working together,
solving problems, and overcoming obstacles. At its best, multicultural children’s
literature helps children understand that despite our many differences, all people
share common feelings and aspirations. Those feelings can include love, sadness,
fear, and the desire for fairness and justice.

Unfortunately, not all children’s literature sends the messages that caring adults want
children to learn. Children’s books often contain the same stereotypes and biases of
other media, and because children are interested in a story’s plot and characters, it is
unlikely that they will know or consider whether a book includes racist or sexist
messages or other stereotypes. However, if young children are repeatedly exposed to
biased representations through words and pictures, there is a danger that such
distortions will become a part of their thinking. It is, therefore, the responsibility of
adults to help children select literature that is both entertaining and that provides
children with accurate representations of all people. Additionally, because there is
such a relatively small number of children’s books about people of color, people who
are gay and lesbian, or people with physical and mental disabilities, it is extremely
important that adults make every effort to see that high-quality children’s literature
by and about these groups is made available to children.
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Selecting good multicultural children’s books begins with the same criteria as that for
selecting any good children’s books — the literary elements of plot, characterization,
setting, style, theme, and point of view must be interwoven to provide an interesting
story. In addition, good multicultural children’s books will challenge stereotypes and
promote a realistic glimpse into the lives of diverse groups of people. By providing
children with accurate and positive representations of the many cultural groups that

make up the community, society, and the world in
which they live, books can help children learn to
identify stereotypes and biases when they encounter
them.

While not every book can possibly meet every
standard for what constitutes an “excellent” children’s
book, oftentimes the value of a particular book will
outweigh those areas that might be questionable or
problematic. When deciding whether or not to include
a particular title in a collection of children’s books, it is
important to review the content as well as any
illustrations or pictures that accompany the text.
Children’s books should be examined for such things
as historical accuracy, realistic life styles, believable
characters, and authentic language. The books chosen
should also represent a variety of settings, problem-
solving approaches, and themes, and should provide
opportunities for children to consider multiple
perspectives and values. Most importantly, the books
must have universal appeal. Multicultural children’s
books should not speak to a limited group; they should
speak to all children. The books should provide
opportunities for children to consider multiple
perspectives and values. Most importantly, the books
must have universal appeal. Multicultural children’s
books should not speak to a limited group; they should
speak to all children.

Suggested Resource

The A WORLD OF
DIFFERENCE® Institute
Selected  Bibliography  of
Children’s Books lists over
500 children’s books that
have the potential to help
children respect their own
cultural group as well as the
cultural groups of others, to
develop empathy and, in
general, to learn about
multiple perspectives and
experiences. The books are
divided into categories common
to all people: Customs and
Traditions; Families, Friends,
and Neighbors; Folktales,
Legends, and Poems; and
Overcoming Obstacles. This
bibliography includes a
short description of each
book along with a
suggested reading level.
For more information about
this resource, contact the A
WORLD OF DIFFERENCE®
Institute at 212-885-7700.

Reprinted from the A WORLD OF DIFFERENCE® Institute Anti-Bias Study Guide
(Elementary/Intermediate Level). © 2001. New York, NY: Anti-Defamation League. All rights

reserved.
Facts
& Of the 4,500 children’s books published in the United States in 1997,
" m 88 were by African-American authors and/or illustrators
| = 88 were by Latino/a authors or about Latino/a themes
g m 64 books were on Native-American themes and
ol " 66 were about Asian-American children living in the United States in
E the 1990s and 14 of those titles were folktales.
Source: Cooperative Children*s Book Center, University of Wisconsin, Madison, 1999.
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CREATING AN ENVIRONMENT THAT RESPECT